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University teaching faculty needs to have a profound 
knowledge of the concepts and mechanisms of safeguarding 
intangible cultural heritage foreseen in the Intangible 
Heritage Convention. They need to be aware and understand 
the different roles of academia, as one of the different 
stakeholder groups in implementing the Convention at 
national level, and how safeguarding intangible cultural 
heritage is critical for the success of national strategies for 
sustainable development. They in particular need to know 
how to best train future heritage actors in the field of 
intangible cultural heritage safeguarding.

(Centre for Heritage development in Africa, “Strengthening 
capacities of African Universities in intangible cultural 
heritage”, 18-22 June 2012, Mombasa, Kenya).
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With a new vision of cultural heritage gaining prominence, 
UNESCO encourages integration of intangible cultural 
heritage (ICH) in training programmes for future 
decision-makers and professionals in related fields, such as 
heritage studies, cultural management or sustainable 
development. However, despite international recognition of 
ICH and its critical importance for sustainable development, 
the theme has been largely neglected in relevant studies in 
almost all the word regions. 

Within this framework, the project “Learning on intangible 
heritage: building teachers' capacity for a sustainable future” 
aimed to revisit the training programmes of universities, as 
well as to strengthen their capacity building in ICH and, by 
doing that, help UNESCO raise awareness about the 2003 
Convention and its purpose. 

This report includes a review of the main outcomes of this 
project: 

Analysis of the mapping of the programmes currently   
offering education on cultural heritage and ICH in all 
European countries, at undergraduate, graduate and 
postgraduate level. 

Proceedings of the UNESCO-ENCATC Round table 
“Learning on intangible heritage: building teachers' 
capacity for a sustainable future” (Milan, 5 December 2017).

Some recommendations for further insertion of ICH into 
higher education curricula, derived from both the analysis 
of the mapping and the Round table held in Milan.

A special issue of the /encatcSCHOLAR, designed as both 
a tool for sharing the results of this project and a learning 
resource, whose outline is included also in this document.

-

-

-

-

“Learning on intangible heritage: building teachers' capacity 
for a sustainable future” is a project implemented by ENCATC 
under UNESCO’s Participation Programme 2016-2017 and in 
partnership with 3Walks-Cultural Research, Training and 
Knowledge and Social Transfer.
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Scope of the mapping

WHAT IS ICH?
European countries

Universities

Programmes

Languages1 1 The mapping has been carried out of those programmes for which there was information 
available in one of these ten languages: Catalan, Dutch, English, French, Galician, German, 

Greek, Italian, Spanish and Portuguese. However, the programmes might be taught in many 
different languages, namely the official languages in the 45 mapped countries. 

The “intangible cultural heritage” means the practices, 
representations, expressions, knowledge, skills – as well as the 
instruments, objects, artefacts and cultural spaces associated 

therewith – that communities, groups and, in some cases, 
individuals recognize as part of their cultural heritage. This 

intangible cultural heritage, transmitted from generation to 
generation, is constantly recreated by communities and groups 
in response to their environment, their interaction with nature 

and their history, and provides them with a sense of identity 
and continuity, thus promoting respect for cultural diversity 
and human creativity. For the purposes of this Convention, 

consideration will be given solely to such intangible cultural 
heritage as is compatible with existing international human 

rights instruments, as well as with the requirements of mutual 
respect among communities, groups and individuals, and of 

sustainable development.

(UNESCO Convention for the Safeguarding of the Intangible 
Cultural Heritage, 2003).

Mapping
Higher

Education
Programmes

on ICH
in Europe

March 2017-
March 2018
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Andorra

Austria

Belgium

France

Germany

Greece

Ireland

Italy

Luxembourg

Monaco

Portugal

Spain

Switzerland

The Netherlands

UK

Albania

Belarus

Bosnia & Herzegovina

Bulgaria

Croatia

Cyprus

Czech Republic

Denmark

Estonia

Finland

Hungary

Iceland

Kosovo

Latvia

Liechtenstein

Lithuania

Macedonia (FYROM)

Malta

Moldova

Montenegro

Norway

Poland

Romania

Russia

Serbia

Slovakia

Slovenia

Sweden

Turkey

Ukranie

7

200

161

1193

1744

91

244

693

12

3

599

886

270

217

3349

20

26

24

70

43

77

115

186

12

121

37

76

20

30

3

55

54

36

8

23

75

112

58

213

94

26

24

113

319

33

Mapping carried out in the country’s main official languages

Mapping carried out in English only

The list of countries employed here and across this study 
does not imply the expression of any opinion whatsoever on 
the part of UNESCO, ENCATC or 3Walks concerning the legal 
status of any country, territory, city or area or of its 
authorities.

MAPPED PROGRAMMES
(BY COUNTRY)
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Identifying Higher Education programmes in each country: 
National Education Ministries’ lists, ENCATC/UNESCO Directory of Europe and other 
reliable sources of undergraduate, graduate and postgraduate programs.

M
E
TH

O
D

O
LO

G
Y

1
Selecting programmes potentially related to ICH or CH more 
generally: programmes in Anthropology, European Studies, Philosophy, Antiquity, 
Film Studies, Religious Studies, Archaeology, History, Sustainable Development, Archive 
Studies, Humanities, Theatre Studies, Art History, Innovation Management, Tourism 
Studies, Classics, Leisure Studies, Conservation, Liberal Arts & Sciences, Cultural 
Management, Medieval Studies, Cultural Policy, Museum Studies, Cultural Studies, 
Musicology, Ethnology, Philology, Anything with "cultural", Any ancient languages, and 
Anything with "civilizations".

2

Analysing programmes in relation to ICH and CH: the following 
information was collected for each of the identified programmes.

University 

Place: city or region

Program type: BA, MA, PhD

Program name 

Language 

ICH title: if the program contains the term (or a term considered equivalent – e.g. 
“Folklore”) in its title. 

ICH subject: if the content on ICH is elective, compulsory, research seminar… + the title 
of the subject on ICH

ICH content: YES or NO 

CH obligatory: if there were obligatory contents on CH 

H title: if the term “heritage” is contained in the programme’s title 

CH subject: if the content on CH is elective, compulsory, optional, research seminar, … 
+ the title of the subject on CH

CH content: YES or NO 

Nr of credits: ICH + CH subjects 

Notes 

Website

3
Text

Text

Text

Text

Text

Text

Text

YES/NO

Text

Text

Text

YES/NO

Text

Text

Text

8



Mapping all programmes involving ICH in Europe is an enourmous task that entails 
a series of methodological issues or questions to be considered. Here we explain 
some of the methodological decisions made, which in some cases have necessarily 
limited our results, and which partly explain the analysis presented below.

The following analysis of the results is to be judged in light of these limitations. The 
data do not allow comparisons in absolute terms (due to the language issue and the 
difficulty to access some informations online), but they do provide a significant, 
first approach to a dataset of programmes involving ICH across all European 
countries.

Methodological and
terminological remarks

The mapping has been carried out of those programmes for which there was 
information available in one of these ten languages: Catalan, Dutch, English, 
French, Galician, German, Greek, Italian, Spanish and Portuguese. This gives us 
two groups of countries: one for which the mapping has been carried out in the 
countries’ official language –and is therefore more comprehensive–, and one 
for which only the information available in English was considered. 

Translations of ICH into different languages (such as “patrimonio inmaterial” in 
Spanish) have been obviously considered. Not so obvious is the consideration 
of the term “folklore” (and its equivalents in other languages, such as the 
German “Volkskunde”) as a synonymous to ICH. “Folklore” meaning “traditional 
customs, tales, sayings, dances, or art forms preserved among a people” 
–according to the Merriam Webster dictionary–, it was considered that it 
encompasses a significant number of ICH domains, enough to be considered as 
equivalent to ICH for the purposes of this study. In other words, a programme 
titled “Folklore studies”, for instance, was considered as having the term ICH in 
its title. That was not the case for programmes having one specific ICH domain 
as title, since it was considered that a programme on Performing Arts, for 
instance, does not necessarily deals strictly with ICH. This is in line with (and 
further explained in) the next point. 

ICH domains –as defined in the 2003 Convention: Oral traditions and 
expressions, including language as a vehicle of the ICH; Performing arts; Social 
practices, rituals and festive events; Knowledge and practices concerning 
nature and the universe; Traditional craftsmanship– were particularly useful for 
the identification of specific ICH subjects and contents. However, while almost 
every history course will deal with certain aspects of ICH, and every course in 
dancing or theatre could be considered as passing on ICH, does that make it a 
subject on ICH? In other words, does teaching a subject like dance, which is 
considered ICH, mean that you are also actually teaching about ICH? For this 
study, we have decided to draw the line for ICH content using the idea of 
deliberately teaching about the concept. If, by the title and/or description of a 
course, it seems clear that the course deliberately deals with ICH, it has been 
included. This means that courses on the history of religious rituals are 
included, even though they lack the specific words “Intangible Cultural 
Heritage” in the title, and courses about performing arts are not always 
included, despite it is one of the ICH domains.

The above involves a judgement which is to a certain extent subjective. This is 
also an obstacle for the accuracy of the mapping, given that a team of people 
participated in it (as it could not have been otherwise). However, facing this 
obstacle, a thorough, final review was carried out for coherence of the mapping 
as a whole.

- 

- 

-

-
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ICH programmes, subjects and content have been 
mainly found in the following fields of study.

Results:
ICH in European

Higher Education
programmes

Overview of the main
ICH-related disciplines

+
10



The numbers of programmes involving ICH in one way or another –because they include one or 
more subjects on ICH or because they (possibly) deal with ICH in non ICH-specific modules– are 
considerably high.

* Including those programmes for which the syllabus or the courses’ details could not be found or were not available in 
one of the languages of the mapping, but which “possibly” include contents on ICH.

Programmes involving ICH as content

Mapping carried out in the
country’s main official languages

ESTOnia (1)
MOLDOVA (1)

KOSOVO (1)

MONTENEGRO (0)

SLOVAKIA (2)

ALBANIA (3)

LUXEMBOURG (3)
SWEDEN (4)

MALTA (4)

LATVIA (4)

HUNGARY (4)

cyprus (4)

ukraine (5)

ANDORRA (6)

SLOVENIA (6)

SERBIA (11)

ROMANIA (11)ICELAND (12)

POLAND (14)

MONACO (0)

RUSSIA (16)

MACEDONIA
(FYROM) (17)

CROATIA (21)

LIECHTENSTEIN (0)GREECE (23)

IRELAND (24)

THE NETHERLANDS (31)

BELGIUM (57)

AUSTRIA (57)

NORWAY (61)FINLAND (87)

TURKEY (90)

BOSNIA&Herzegovina (3)

UK

SPAIN

FRANCE

ITALY

PORTUGAL

GERMANY

DENMARK

czech republic (4)

belarus (3)

LITHUANIA (8)BULGARIA (14)

SWITZERLAND (67)

Mapping carried out
in English only

SPAIN (391)

DENMARK (104)PORTUGAL (269)

ITALY (690)

FRANCE (404)

GERMANY (381)

UK (261)
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A total of 146 programmes at all levels have been 
found containing ICH subjects, meaning that those 
subjects or modules contain the term ICH or an 
equivalent (as described in the terminological 
remarks) in their title.

PROGRAMMES INCLUDING
SUBJECTS ON ICH

Albania

Belarus

Belgium

Bulgaria

Croatia

Czech Republic

France

Germany

Iceland

Ireland

Italy

Macedonia (FYROM)

Poland

Portugal

Romania

Serbia

Spain

The Netherlands

Turkey

UK

Ukraine

1

3

2

8

2

1

13

22

4

5

3

9

2

5

1

1

4

1

40

17

2

12



The following subjects specifically contain the term ICH in their title.

COUNTRY University TYPE PROGRAMME TITLE ICH SUBJECT

Belgium

Belgium

Croatia

Croatia

France

France

France

France

France

France

France

France

France

France

France

France

France

Italy

Italy

Italy

Netherlands

Poland

Portugal

Portugal

Portugal

Portugal

Portugal

Spain

Spain

Spain

Turkey

Turkey

Université de Liège

Université de Liège

University of Zadar

University of Zadar

Aix-Marseille 
Université

Université d'Angers

Université d'Artois

Université de Bretagne 
Occidentale

Université de Perpignan

Université de Picardie

Université de 
Strasbourg

Université de 
Valenciennes et 

Hainaut-Cambrésis

Université Paris 
Descartes

Université Paris-Est

Université Paul Valéry

Université Paul Valéry

Université Toulouse-Le 
Mirail Toulouse II

Università degli Studi di 
Palermo

Università degli Studi 
di Palermo

Università degli Studi 
di Peruglia

Utrecht University

University of Vincent 
Pol in Lublin

ISCTE, Intituto 
universitario de Lisboa

Universidade de 
Coimbra

Universidade do 
Algarve

Universidade do Minho

Universidade Nova de 
Lisboa

Universidad de Burgos

Universidad de 
Córdoba

Universidad de León

Dokuz Eylül 
Üniversitesi

Pamukkale Üniversitesi

MA

MA

BA

MA

BA

BA

MA

MA

MA

MA

MA

BA

MA

MA

MA

MA

MA

BA

BA

BA

MA

MA 

MA

BA

Posgraduate

MA

MA

BA

BA

BA

MA

MA

Histoire de l'art et archéologie

Communication

Ethnology and Anthropology

Ethnology and Anthropology

Langues, littératures et civilisations 
étrangères et régionales

Culture, patrimoine et tourisme

Gestion du patrimoine

Gestion des patrimoines 
architecturaux, artistiques et culturels

Gestion des Patrimoines et Territoires 
Touristiques

Sociologie - Culture et Patrimoine

Muséologie : patrimoines 
immatériels et collections

Histoire, Archéologie, Patrimoine

Ethnologie

Gestion des Connaissances, Patrimoine 
Immatériel et Innovation 

Ethnologie et métiers du patrimoine

Valorisation et médiation des 
patrimoines

Expertise Ethnologique en Patrimoine 
Immatériel

Beni culturali: conoscenza, gestione, 
valorizzazione - Percorso 

Storico-archeologico

Beni culturali: conoscenza, gestione, 
valorizzazione - Patrimonio e turismo 

culturale

Beni culturali

Cultural History of Modern Europe

International Tourism

Antropologia

Turismo, Território e Patrimónios

Culturas mediterrânicas - dieta 
mediterrânica

Património Cultural (Pós-Laboral) 

Património

Grado en Historia y Patrimonio

Grado en Gestión Cultural

Turismo

Museology

Conservation and Restoration of 
Cultural Heritage

Introduction au patrimoine immatériel 

Introduction au patrimoine immatériel 

Intangible Cultural Heritage: Klapa Singing 

Intangible Cultural Heritage: Klapa Singing 

Patrimoine immatériel et tourisme du 
monde lusophone

Outils de valorisation et d’interprétation 
du patrimoine; Patrimoine immatériel
Patrimoines architectural, industriel, 

naturel, immatériel

Patrimoines immatériels et 
technologiques

Patrimoine immatériel et culturel

Valorisation du patrimoine matériel et 
immatériel par l'image

Patrimoine immatériel et projet culturel; Du patrimoine 
immatériel à l’objet, trace et conservation; Patrimoine 

immatériel organisations internationales et ONG

Patrimoine immatériel

Anthropologie du patrimoine immatériel 
et des mythes

Valorisation du patrimoine; Patrimoine 
immatériel

Ethnologie et patrimoine culturel 
immatériel 

Ethnologie et patrimoine culturel 
immatériel 

Enjeux du patrimoine culturel immatériel: 
du local au global 

Patrimonio inmateriali

Patrimonio inmateriali

Patrimoni culturali inmateriali

(In)tangible heritage and identity

Intangible cultural heritage

Património Material e Imaterial

Património Imaterial e Turismo

Técnicas de recolha do património 
imaterial

Património Imaterial 

Património Imaterial 

Patrimonio etnológico e inmaterial

Patrimonio inmaterial, musical y 
etnológico andaluz 

Patrimonio etnográfico e inmaterial

Intangible cultural heritage

Intangible Cultural Heritage

Subjects solely focused on ICH



The following programmes have been found which are 
specifically focused on ICH, and have the term ICH or an 
equivalent (as described in the terminological remarks) in 
their title. 

Programmes specifically focused on ICH 

4 France

15 German

3 Iceland

4 Ireland

4 Turkey

1 UK

Programmes that have ICH or an equivalent 
term (as described in the terminological 
remarks) in their title.

PROGRAMMES WITH
ICH IN TITLE (by tipe)

PhD
10%

MA
58%

BA
32%

14



The number of programs involving ICH in one way or 
another (having the term or a related one in the title, as a 
course or content in not ICH-specific courses) is 
significantly high: 3,1792 over the 11,772 programs 
analyzed in the 45 countries.

146 programmes have been found across the 45 
countries which include subjects dealing with ICH. 
Among them, 36 subjects solely focused on ICH, and thus 
including the term in the subject title, have been identified. 

We found that the term “ICH” is barely used in Higher 
Education programmes, which suggests there is a décalage 
between what UNESCO is proposing since 2003 (followed 
by state governments) and its reflection in education 
programmes.

France universities, accross the analyzed countries, use 
the term patrimoine immatériel in the titles of a few (4) 
MA programs.

There are a greater number of programs specifically 
focused on “folklore”, particulalrly in some specific 
countries, such as Germany, Ireland, Iceland, Turkey and 
UK.

2 This number includes those programmes for which the syllabus or the 
courses’ details could not be found or were not available in one of the 
languages of the mapping, but which “possibly” include contents on ICH.

MAPPING
HIGHLIGHTS

programmes involving ICH as 
content

programmes with subjects on 
ICH

subjects specifically focused 
on ICH

programmes containing the 
term ICH in their title

15
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This mapping being a first approach to the situation of Higher 
Education programmes on ICH in Europe, future research 
should focus on:

A qualitative second phase of this research project will be 
proposed and under UNESCO’s Participation Programme 
2017-2018. This qualitative approach would help us 
understand how these different education institutions are 
understanding and approaching ICH in their teaching.

Completing the comprehensive mapping for all official 
languages across Europe.

Carrying out a more detailed, semantic analysis of the 
terms being used in the programmes identified as 
involving ICH, so as to further filter the results of the 
mapping and work towards a shared terminology.

Expanding the research with qualitative fieldwork (e.g. 
focus groups, interviews with the coordinators of the 
different programmes, etc.).

More in-depth analysis of the data by country.

Further dissemination of the results, both within the 
academic field and as a tool for advocacy (congresses, 
publications, etc.).

Cooperation and information exchange with other 
world regions (particularly Asia, America and Africa, 
where some similar work has been or is being 
developed) for a comparative analysis.

FUTURE RESEARCH LINEs
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Higher education
programmes on ICH: state
of the art and challenges  

Roundtable: How to
further embed ICH in higher
education programmes? 

Some notes about the currenT
situation

Side event to the the Third Meeting of the Stakeholders’ 
Committee for the European Year of Cultural Heritage 
2018 (EYCH 2018)

Venue: Hotel NH Milano Congress Centre GARDENIA 
Meeting Room (6th floor) Strada 2a, 20090, Assago Milan 
– Italy 

Date and time: 5 December, 2017, 17.30-18.30

Proceedings –
UNESCO-ENCATC
Round table

The Round table “Learning on intangible heritage: building 
teachers' capacity for a sustainable future” took place on 5 
December, right after the Third Meeting of the Stakeholders’ 
Committee for the European Year of Cultural Heritage 2018 
(EYCH 2018) organised in Milan alongside the European Cultural 
Forum. The session counted with the participation of 28 people, 
including teaching faculty and representative of different 
stakeholder groups, such as government officials, community 
heritage workers, heritage bearers, communities of practice and 
other stakeholders on topics related to intangible cultural 
heritage (ICH) (see the list of participants in Annex 2).

GiannaLia Cogliandro Beyens, ENCATC Secretary General, 
welcomed the participants and presented the framework in 
which this roundtable was organized – the UNESCO-ENCATC 
project “Learning on intangible heritage: building teachers' 
capacity for a sustainable future”, implemented by ENCATC 
under UNESCO’s Participation Programme 2016-2017. 

Dr. Cristina Ortega Nuere, Director of 3Walks and Scientific 
Director of the Project, then presented the provisional results of 
the mapping and analysis of current programmes offering 
postgraduate, graduate and undergraduate studies related to 
ICH in Europe. 

While intangible cultural heritage is already integrated in some 
courses for students of heritage studies, there is a great need for 
strengthening this component in the teaching and curricula of 
universities focusing on other related topics, such as cultural 
management, cultural studies, arts management, or similar. 

The speakers in the roundtable were:
     Sneska Quaedvlieg-Mihailovic, Secretary General, Europa            
     Nostra 
     Erminia Sciacchitano, Policy Officer - Culture - Heritage,   
     Economy of Culture -European Commission -   
     Directorate-General for Education and Culture 
     Helena Drobná, Programme Specialist at UNESCO/Culture   
     Sector 
     GiannaLia Cogliandro Beyens, Secretary General, ENCATC
The floor was then opened for the audience to engage in the 
debate. Some of the ideas raised during this open debate are 
highlighted here below, in the form of recommendations and 
ideas to be further reflected on.

As pointed out by Helena Drobná, Programme Specialist at 
UNESCO/Culture Sector, – and as confirmed by the mapping 
carried out in the framework of this project – the situation in 
the field of education with regard to ICH – and to cultural 
heritage more generally – is to a certain extent similar to the 
one lived with cultural management education at the end of the 
90s', and more recently with cultural diplomacy and 
international cultural relations. In the words of Drobná, “The 
discourse in the field is running much faster than the course. At 
the moment, if you want to adapt to the discourse, you are 
offering something that does not exist yet, but it develops. 
There was in the 90s' big hesitation because no one knew what 
a cultural manager could do, then programmes mushroomed, 
some of them died and there is now a kind of stable situation. 
With regard to ICH, UNESCO is trying to intervene at all levels: 
primary, secondary and tertiary education, as well as vocational 
training. The idea is to integrate into many different areas – how 
do you connect to health? How do you connect to agriculture? 
This is partially a question of language and partially a question 
of examples, of finding the ways to cross the borders”.

But the small presence of ICH is not only visible in the education 
field. As highlighted by Sneska Quaedvlieg-Mihailovic, Secretary 
General of Europa Nostra, there is an overwhelming focus on 
tangible cultural heritage in the actions of, and among the key 
stakeholders involved in the celebration of, the EYCH 2018. In 
her view, “the mapping shows that there is still much to be done, 
but this responds simply to the fact that the process of 
recognition of ICH is a recent one (…) [therefore], there is a lot of 
work to do to embrace integration between tangible and 
intangible cultural heritage”. 

17
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help and further enhance collaboration – Sneska put the 
example of the Catholic University of Louvain, which was asked 
to be a "leading university partner" for the EYCH 2018 and 
willingly accepted. She also highlighted how much we can gain 
from having UNESCO, the EU and European institutions working 
together on some policy and strategic recommendations, as this 
UNESCO-ENCATC project is a proof of. 

As a further challenge, Erminia Sciacchitano, Policy Officer at 
the EU’s Directorate-General for Education and Culture 
explained that the EU always walks “on the edge of subsidiarity”. 
That can be particularly problematic in the field of education – 
more than in the field culture –, with the EU not being able to 
design the curricula or determine the kind of contents that 
should be included. That is why there is not explicit reference to 
this from the side of the EU, but this is being worked in other 
ways.

As a final recommendation, Sneska Quaedvlieg-Mihailovic, from 
Europa Nostra, reminded that in autumn 2018 some policy 
recommendation are expected to be developed for ministries of 
culture and education within the European Initiative no. 8 “Skills 
for Heritage: enhancing education and training for the 
traditional and new professions”4. She suggested that 
recommendations emerging from the mapping could be 
translated also, within this initiative, into concrete actions for a 
holistic, integrated approach to tangible and intangible cultural 
heritage in universities programs. “It is important to take 
advantage of this momentum, when universities are going to 
cooperate more and there is a willingness from the EU to bridge 
education and culture, to pass some important messages on the 
necessity of more coherence in programmes and more 
cooperation between universities”, Sneska added.

Some initiatives in place

Challenges and opportunities

3  For more information, check 
https://ich.unesco.org/en/access-to-capacity-building-materials-00830 

4 For more information, check 
http://network.icom.museum/fileadmin/user_upload/minisites/icom-europ
e/pdf/EYCH/Milan/8_Skills_for_heritage_for_NC.pdf 

As it was also expressed by the Secretary General of Europa 
Nostra, “the roundtable brought the topic of the role of 
universities back to the table of the debate” that had been held 
during the day at the Third Meeting of the Stakeholders’ 
Committee for the EYCH 2018.

By way of example of the efforts towards the integration 
between tangible and intangible cultural heritage, since a couple 
of years ago, Europa Nostra awards are also being received by 
ICH projects. UNESCO, on its turn, has developed training on the 
2003 Convention for the Safeguarding of the Intangible Cultural 
Heritage, which are available at least in two languages on their 
website. They are accessible for free to everyone to use them3.

Some participants in the audience also explained some 
initiatives being promoted for the further insertion of ICH into 
higher education programmes. Agostina Lavagnino, 
representative of the Lombardy Region, presented a case study: 
the creation of a regional ICH inventory, which has been used by 
the Design Department of the Polytechnic University of Milano 
as a tool for students, who developed exhibitions starting from 
intangible elements, combining the tangible and the intangible. 
This is an example of cooperation between universities and 
other key stakeholders for the awareness-raising and 
safeguarding of ICH. 

As explained by Mirena Staneva, Expert on Programs and 
Projects at the Regional Centre for the Safeguarding of ICH in 
South-Eastern Europe (UNESCO Category 2 Centre), a university 
network is going to be created in 2018. Its goal is to map the 
universities in South-Eastern Europe who are teaching ICH, as 
well as to create an information exchange network between 
universities, for them to share information on how they teach 
ICH. Finally, the network will try to pool the resources of the 
universities and use them to collect and analyse information 
about the policies in place in the field of ICH. 

With regard to the insertion of ICH in the educational field, 
Andrew Murray, Director of EUNIC, highlighted the need to take 
the conversation to the university level. That, he continued, due 
to the fact that ICH is such a transversal discipline, intersecting 
with architecture, anthropology, arts, etc. However, at this 
moment, the issue of (too much) specialization can become a 
real obstacle, given the current development status of the field. 
With very specific BA or MA programmes, “students are afraid 
that they are specializing in something that is too rare, or even 
non-existing in terms of job market. There is a need to open the 
market for people who are already in the educational system, so 
that niches are created where professionals on ICH or cultural 
heritage are needed, and hopefully in the future that can lead to 
the development of BA programs”, he expressed. Interest in 
specialised MA degrees not only in ICH, but in cultural heritage 
in general, is still very low. A participant put the example of his 
university getting less than 100 clicks on programmes in cultural 
heritage after BA level, of people "potentially" interested on 
pursuing such a programme.

From the side of opportunities, Sneska Quaedvlieg-Mihailovic, 
from Europa Nostra, pointed out the huge potential for 
cross-border cooperation, since universities, particularly within 
Europe, are already collaborating among them and there is room 
for more collaboration. Furthermore, universities are willing to 
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https://ich.unesco.org/en/access-to-capacity-building-materials-00830
http://network.icom.museum/fileadmin/user_upload/minisites/icom-europe/pdf/EYCH/Milan/8_Skills_for_heritage_for_NC.pdf


F
u

r
th

e
r

 i
n

c
lu

s
io

n
o

f
 I
C

H
 i
n

 H
ig

h
e
r

E
d

u
c

a
ti

o
N

 c
u

r
r

ic
u

l
a

: 
s
o

m
e
 r

e
c

o
m

m
e
n

d
a
ti

o
n

s

19

Sharing terminologies and rationales
As pointed out in the future research lines – and considering a 
significantly low insertion of the term ICH as such in higher 
education curricula, it is a priority to work on the terminologies 
currently being used. A semantic analysis would shed some light 
on the real scale of higher education in ICH, since it might be 
the case that we are using different terms to refer to the same 
(or a similar) reality – as proven by the mapping in some cases.

Envisaging the needs of the job market
In a specialized field such as ICH safeguarding, experience tells 
us that development of higher education curricula should go 
hand in hand with the identification of job market niches. That 
was the path followed by education in cultural management, 
cultural diplomacy and other areas in the cultural field. It is thus 
a priority to identify the profiles needed now and foreseen for 
the future. Questions must be posed such as: do professionals 
in ICH safeguarding need a specialization? Are they cultural 
managers with knowledge on ICH? Maybe both? In the 
European context, the skills a competences scheme gives us a 
framework for the further exploration and identification of the 
profile required for future ICH professionals.

Sharing knowledge and practice
Considering that current development of higher education 
programmes in ICH is markedly irregular across Europe, further 
simultaneous development could benefit from the creation of a 
working group bringing together representatives of the 
programmes currently teaching ICH or interested in integrating 
ICH in their curricula, in order to exchange approaches, 
methodologies and good practices. In line with this, the 
creation of an online platform – idea borrowed from the 
Asia-Pacific University Network on ICH – will give visibility to 
the currently existing programmes on ICH, also functioning as a 
space for the information exchange among them, and as 
meeting point for lecturers and professionals actually working 
on the safeguarding of ICH.

Cross-disciplines polinization
The mapping shows ICH cross-cuts many and varied disciplines. 
In order for this trans-disciplinarity to be reinforced – as 
suggested by experts at the Round table – cultural scholars and 
professionals could take the lead and approach the other 
disciplines’ forums to bring the issue to the discussion table. 
Along the same lines, not only trans-national but also 
trans-disciplinary exchanges should be promoted at the 
European level. International organizations and cultural 
networks seem to be in a good position to take the lead and do 
this through programmes, research projects and events. At the 
other hand, more dialogue and conviviality among cultural 
heritage and ICH is needed.

Influencing policies
The exchanges to be promoted with the actions above should 
result in some specific policy recommendations and advocacy 
actions, on an international but also on a national level, 
particularly considering that education is a national 
competence in the EU-28, restricted by the subsidiarity 
principle. Key stakeholders and policymakers should be invited 
to the conversation.



This project includes the elaboration of a special issue of 
the publication /encatcSCHOLAR, in preparation at the 
moment and with the participation of lecturers at some of 
the mapped programmes. This special issue is conceived as a 
space for the exchange of approaches, ideas, concerns, 
teaching methodologies and tools.

This special issue is primarily intended for instructors, 
lecturers, professors, researchers and students in fields 
related to cultural heritage and cultural management more 
generally, at undergraduate or postgraduate level. It is also 
aimed at cultural managers, policymakers and those involved 
in the development of cultural or cultural education policies 
and/or programmes.

The following table of contents has been designed trying to 
ensure a thematic and geographical diversity reflecting the 
results of the mapping.

Presentation of the overall project and the 
contents of the issue.

Special issue of the
/encatcSCHOLAR – Outline

/Editorial

- In-depth presentation of the results of the mapping carried out within the UNESCO-ENCATC Project “Learning on     
   intangible heritage: building teachers' capacity for a sustainable future”.
- Dissemination of the results of the Survey of Tertiary Education Institutions for Intangible Cultural Heritage Network   
   in the Asia-Pacific Region, and information about the work developed in Latin America and the forthcoming work in 
   Africa.

/Research

- Perspective from the tourism field, by lecturer at the MA “International Tourism”, University of Vincent Pol in Lublin   
  (Poland) (TBC).
- Museological approaches to ICH, by lecturer at the MA “Museology”, Dokuz Eylül Üniversitesi (Turkey) (TBC).

/Angles
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https://www.encatc.org/en/resources/encatc-scholar/


By professor of some of the identified subjects 
specifically focused on ICH (TBD)

- Técnicas de recolha do património imaterial,  
  postgraduate programme “Culturas   
  mediterrânicas-dieta mediterrânica”,   
  Universidade do Algarve (Portugal). 
- Intangible Cultural Heritage: Klapa Singing, MA 
  “Ethnology and Anthropology”, University of  
  Zadar (Croatia). 

/Teaching experiences
With coordinators of programmes identified in 
the mapping (TBD)

- Karim Fraoua, responsible for the MA     
  programme “Patrimoine Immatériel et   
  Information Scientifique et Technique”,   
  Université Paris-Est, or
- Roger Somé, director of the MA programme  
  “Muséologie: patrimoines immatériels et   
  collections”, Université de Strasbourg.

/INTERVIEWS

Proceedings of the UNESCO-ENCATC Round table 
“Learning on intangible heritage: building teachers' 
capacity for a sustainable future” (Milan, 5 
December 2017).

/Proceedings

The creation of a regional ICH inventory and its used by students, by Agostina Lavagnino, representative of the 
Lombardy Region, and the Design Department of the Polytechnic University of Milano.

/CASE ANALYSIS
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UNESCO Chairholders (TBC) 
- Marc Jacobs, UNESCO Chair on critical heritage studies and safeguarding the intangible cultural heritage (ICH), Vrije   
  Universiteit Brussel (VUB). 
- Anita Vaivaden, UNESCO Chair on Intangible Cultural Heritage Policy and Law, Latvian Academy of Culture. 

/PROFILES

Concluding piece on the future: next steps and recommendations.

/Way forward
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List of annexes
The following documents are attached to this 
report:

ANNEX 1. “Map by country” Excel file

ANNEX 2. UNESCO-ENCATC Round table List 
of participants

ANNEX 3. UNESCO-ENCATC Round table 
Programme
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